The Shropshire Playing Fields Association
Workshop 1


Workshop theme:    The value and benefits of play     

Workshop Facilitator: David Kilby – Shropshire Playing Fields Association

Introduction
The Shropshire Playing Fields Association put forward the view that `play’ is the engine, `sport’ a vehicle and individuals the drivers towards social engineering, and that:
        ` when play, physical activity and sport are used collaboratively they can deliver on three key fronts, moral, material and social development across our local communities, helping to impact on social indicators, like social inclusion,  crime reduction, educational achievement, and health improvement, including  help towards tackling the current obesity epidemic, fast consuming all sectors of British society’. 
David Kilby
Aim 
The aim of this workshop is to gain a better understanding of the roots and properties of play in order to inform and explain how `play’ when applied appropriately through a wide range of physical and non-physical activities including sport, could impact on social indicators if appropriate mechanisms, programmes, and resources are utilised effectively.

Learning outcomes
On completion of the workshop attendees should:
· Have a greater insight into play theories that have evolved through the ages.
· Be able to identify and apply some of the key characteristics and properties of play.
· Understand the need for stages of learning and life cycle stage factors when planning facilities and designing different types of social development programmes.
· Have an understanding of the play model concept and its purpose and usage.

Activity
Getting to know you:  Whilst we wait for the session to start it would be appreciated if you would tick those traits that best describe you as a person: 

	Description
	Yes
	No
	Description
	Yes
	No
	Description
	Yes
	No

	Carefree
	
	
	Inconsistent morals
	
	
	Self-confident
	
	

	Headstrong
	
	
	Cunning and devious
	
	
	Charming
	
	

	Competitive
	
	
	 Not a snob
	
	
	Persistent
	
	

	No prejudices
	
	
	 Resourceful 
	
	
	Fun loving
	
	

	Do things own way
	
	
	 Dislike of rigid rules
	
	
	Your own person
	
	



            How many did you answer yes?                                 How many did you answer No?   

Play history: 
Please share with other members of the group three of your favourite play activities as a child when:

· At primary school:

· Playing in and around your local neighbourhood:

· At home:











Play drive:

Do you agree with any of the following four statements?
	
	Yes
	No

	1. ‘Everyone is born with an innate instinct to play’
	
	

	1. ‘Much play is motivated or driven by pleasure, therefore we engage in play for hedonistic reasons,   to pleasure our senses’
	
	

	1. ‘Play is an ‘innate’ rather than learned activity, therefore can be classed as a `drive mechanism’
	
	

	1. ‘You can discover more about a person in an hour of play than in a year of conversation’
	
	

	Q. Do you consider yourself to have a play drive?
	
	



If you agree with `Q’ that everyone has a play drive, how do you score your own play drive out of 5 where:
(5 = A very high play drive   4= A high play drive    3= Average play drive   2 = A low play drive 1= A very low play drive)

Your score out of 5 = _______


Play Drive
Stuart Brown (2009) suggests `everyone is born with the innate instinct to play’ – everyone has a play drive, he continues `a play drive is similar to a hunger drive, a sex drive - each are survival orientated drives. They are an innate part of each individual rather than a learnt mechanism enabling us to interact naturally with the environment in which each of us finds ourselves’.
Freud. S (1923) observed that much play is motivated or driven by pleasure, therefore we engage in play for hedonistic reasons, to pleasure our senses. 
Fontanna, D (1995) also reasons that play is an `innate’ rather than learned activity, therefore can be classed as a `drive mechanism’; he suggests that play leads to complex cognitive thinking as a result of activity and provides a valuable means of social learning. It would follow from this reasoning if an individual has more opportunities to play, more access to opportunities to play then the brain will work more effectively; it will be more creative and innovative. 
Darwin, it is often said, got curious about evolution through collecting samples from the seaside and from his garden where he played as a child by the riverside in Shrewsbury!
Given this opportunity to interact with one`s environment it is reasonable to assume that if we are allowed to play in a free and unstructured manner then the `play drive’ will enhance with increased internal stimuli as play allows the complex brain to create itself through new cognitive combinations, which through the generations allows the human species to evolve thereby ensuring our chances of survival are optimised.

It is clear that everyone is not exposed to the same set of stimuli, each individual being exposed to a different set of social, cultural and environmental influences and variables to which their play drive will respond and develop through their learning and life cycle stages of development. 

Characteristics of play
Whilst recognising everyone has access in some way to play, it is also important to acknowledge that the activities that we choose to take part in display a range of common play characteristics. 

Some key characteristics of play that we have identified for this purpose are:
The Joker: A jokers play revolves around humour which can be on many levels, often starting in early childhood in some form of nonsense, making silly sounds perhaps, blowing raspberries or pulling funny faces, this kind of play develops and evolves, for some into a very sophisticated kind of play, often through use of words, and physical actions.

To some extent we all display the joker element in us at some point, but within a family, friends, colleagues most of us would be able to differentiate between the repetitive almost compulsive joker and the less so amongst the group.

Physical activity: Some people simply love and need to be physically active, this category includes not only athletes and sports people but in early years the child that would likely choose to play fight, chase, build tree houses, play hide and seek, go tracking to name just a few common play activities.

It is not hard to appreciate how some of these play type activities were man kind’s earliest form of skill acquisition enabling them to hunt, protect and generally survive. I expect all of us know these types of person, some pursuing their early play pleasure in order to become highly specialised and skilled in a specific activity used to good effect in later life.

























The explorer: Each one of us starts our life exploring the immediate environment we find around ourselves.  As we evolve and develop some people take this desire to explore further than others. Exploring for some becomes a way of life a way of being, creative, imaginative, whilst at the same time challenging oneself to step into the unknown.

Exploring can be on different levels being either physical or mental, physical being where the player literally visits and explores new places searching perhaps for a new experience a deepening of the familiar, through music, art, drama, business, flirtation.

Whereas exploring on a mental level can be carried out in an armchair, in a study, at home through technology or at work: discovering new experiences, new fantasies, and researching new subject areas the scope being immense. 
Whilst we all are explorers to some extent it is fair to say that some people have a stronger desire, inclination and ability to explore than others.

The competitor: If games and keeping score are your thing then this may be your primary personality, there are many opportunities for competitive play to occur, often starting in the home environment between family siblings, developing and evolving into all walks of life including: business, the sports arena, both as a participant and as a spectator, in talent shows, quizzes or perhaps in the world of politics where people compete for power, identity and acclaim. 

Competing can take place both as an individual or in a social group covering a vast range of levels, from self-mastery of skills to mass networks of competitive structures as seen in most self-regulating sporting or gaming bodies.

Rewards and incentives can play a major role in driving the competitive player, but an important aspect for play analysts to take stock of is to try and determine where competition moves from being a fun and enjoyable arena to that of `serious work’, where winning at all costs including for stakes as high as life and death can become an overriding factor.

Indeed the significance and importance of learning through competitive play should never be underestimated, as play has the potential to provide the opportunity to learn skills that in later life ensure not only individual survival techniques but for the human race in its entirety.
The storyteller: For the storyteller, the imagination is the key to play; this category of player could contain not only novelists, playwrights, cartoonists and screenwriters but also performers of all sorts, creating an imaginative world through dance, acting, magic, comedy and the likes.
Because the realm of the storyteller is in the imagination, play can be brought to almost any activity. It may be just a recreational game of tennis or a walk through a wood, but in the mind of the player they may be part of an exciting drama, where Andy Murray is winning a vital match or Jessica Ennis-Hill is winning gold.
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The administrator/organiser: Play for this type of person is all about the enjoyment they get from planning and executing events and scenes, often the underlying motivation is the feeling of power and control. 

The type and range of scenarios where organising skills can be learnt and applied is immense but will often start within the domestic environment where the building and caring in the family home, the family nest, the family castle with safety and security in mind can be a start point.

To some extent we are all born organisers, but from an early age some will show a clear aptitude towards being able to organise, direct or manage more than others. 

This type of person will often move beyond the family circle, choosing carefully the circle and context often linked to a specialist area of knowledge they have where they are able to utilise, develop and flourish within their role, albeit in the workplace, sports club or local community group where they might become the dynamic energy of that social world.

The collector: For many the thrill of play is to have and to hold to collect a set of objects or experiences, coins, toy trains, antiques, number plates, solar eclipses, major events, autographs, holiday destinations, badges, records, books for example. 
Collectors may enjoy collecting as a solitary activity, or they may find it the focus of an intense social connection with others who have similar passions.

The artist / creator: For the creator joy is found in the making of things. Painting, woodwork, pottery, knitting, embroidery, gardening, writing, music, dance, landscape, design for example.
Not only might it involve creating something from nothing, but may involve restoration, regeneration, repairing, cleaning something that already exists or perhaps decorating a room or house or creating and developing a place or space.
As a child our creative skills can be encouraged in many different ways, for many through the natural environment we find ourselves for others through the provision of art and craft materials or the use of play materials like Lego, or Meccano sets. 
Significantly advancing technology is playing an increasingly important role in aiding new and innovative artistic and creative skills.






















































As we develop each one of us seems to have a strong preference for certain types of play over other types, creating our own individual play profile as we move from one life cycle stage to the next, our play profile preferences changing and adapting as circumstance dictates. 

These changes can often occur as a direct result of external environmental factors rather than the genetic influences with which we are born with, therefore significantly impacting at different times on each of us. It is important that we try to identify and acknowledge these characteristics, so that we can utilise and apply them effectively to our everyday activities. 

Task: From your three favourite play activities that you identified, choose one and then analyse it to see which ` characteristics of play’ were most prevalent in that activity, if you feel your play activity had an additional characteristic not provided in our `play characteristic’ list then add this to your list as well.
	Play activity:
	

	Play characteristic identified
	Describe the role of the play characteristic in your play

	
	

	
	

	
	

	
	

	
	

	
	



In addition to the play characteristics identified, consider also in your analysis the environment you mostly played, listing 5 positive important factors or features of that environment that you can reflect on as being relevant to making this a memorable and mostly positive experience for you.
	Place:

	1.

	2.

	3.

	4.

	5.



Taking the 8 play characteristics that have been identified, plus any additional ones of your own, rank them from 1 to 8 where one is the play character that you can most identify with number eight being the one you least are able to identify with.
	Characteristic
	Position

	
	1st 

	
	2nd 

	
	3rd 

	
	4th 

	
	5th 

	
	6th 

	
	7th 

	
	8th 


 
Task: In small groups consider and discuss what part if any these characteristics play in your current role today, considering some of the environmental influences that help create a positive experience.
It is our belief that recognising both one’s own archetype and those of others should be a useful tool if applied appropriately when planning or designing facilities, products or programmes for whatever purpose.

What is play?
Play is very difficult to define given that it means so many different things to so many different people,  over the years there have been many theories and concepts with regard to play, from the research we have done we would like to share some with you which we believe are worthy of further discussion:
Play theories over time
PLATO: The first known discussions of play and its relation to education made their appearance in the work of the ancient Greek philosopher PLATO (427–348 B.C.E.):  pupil of Socrates and teacher of Aristotle.

Plato believed that `you could discover more about a person in an hour of play than you could in a year of conversation’. 

In his writings; the Laws and the Republic, he justifies the use of play in education towards creating a just and good society. He believed the teacher's role was to try to direct the children's inclinations and pleasures through play towards their final aim in life. Plato viewing play as a form of anticipatory socialization where for example if children were to become builders, they should play at building houses.

Plato was concerned that education should serve the needs of the state by producing good citizens, believing that unless the play of older children was regulated and contained it would threaten the stability of the state. His reasoning was that if children learnt to change the rules of their games, they might, when adults, attempt to change institutions and laws.


Saint Augustine of Hippo (354–430 C.E.): In the early Christian period, some of the misgivings that Plato expressed about play reappeared in the writings of Saint Augustine of Hippo (354–430 C.E.). In his autobiographical `Confessions’, Augustine related how he had neglected school work when a boy in order to satisfy his love of play and how he was beaten for it. Unlike Plato, he saw no educational value in play whatsoever, noting only its incompatibility with schoolwork. He expressed regret that he had, out of a love of play, not obeyed his teachers and parents and worked harder. Although Augustine goes out of his way to present his early life as sinful, this view of play in childhood as a temptation and a distraction from the work of preparation for adult life is a persistent theme in many variants of Christianity.

Middle Ages: The French historian Phillippe Aries in his influential book, Centuries of Childhood, argued from evidence, including paintings that a concept of childhood did not exist in the Middle Ages; he argued that children's play, except in infancy, did not become differentiated from that of adults until the eighteenth century. 

From then on, the growth of schools and changes in the structure of the family led to the modern emergence of childhood as a stage of life marked by its own distinctive characteristics. At this time the role of schools was dominated by moralization and the moralizers often were found working in tandem with the medieval Church, who tended to oppose the playing of games and play in general as a threat to order and authority.


The Enlightenment: It was an English political philosopher who had been brought up as a Puritan, John Locke (1632–1704), who made one of the earliest significant contributions to the modern conception of the place of play in education. Locke discussed play quite extensively in Thoughts Concerning Education. Locke put forward the view that toys could be used in the education of young children, believing that children could gain more enjoyment from education through play, Locke advocating the use of learning toys such as dice and abacuses and everyday objects the children had created themselves, however Locke did not value play for plays own sake believing that it should be directed towards good and useful habits.

In the 18th century; the philosopher Jean Jacques Rousseau (1712-1778) emphasised the importance of play, experimentation and freedom in education and development. He believed children learn from their surroundings and from first hand experiences, emphasising  the importance of allowing children to experience danger through play, there being a need to let children learn by themselves through trial and error. 

Surplus-Energy theory: The English philosopher Herbert Spencer in his mid-19th century work `Principles of Psychology’ stated that play was primarily motivated by the need to burn excess energy. Spencer saw play among children as an imitation of adult activities;

Recreation Theory; German philosopher Moritz Lazarus argued that the purpose of play was to conserve or restore energy. In other words, when one is exhausted through work, play recharges one`s energy levels, ready for renewed work. Lazarus distinguished between physical and mental energy, pointing out that a change in activity in the form of physical activity will restore mental energy.

Instinct-practice theory: Karl Groos a philosopher from Basel in 1899 argued that play helps animals survive by enabling them to practice and perfect the skills they will need in readiness for adult life.

Catharsis theory: Implies the idea of using up excess energy that has antisocial possibilities. The value of football, boxing and other physical contests is seen as the way to relieve these tendencies, giving a harmless outlet to the mischievous energy of the young. 

Self-expression theory: During the early part of the twentieth century a number of educators and psychologists looked at play as a development and learning experience.

Mitchell and Mason seeing play primarily as a need for self-expression providing an outlet to express not only one`s excess energies but also abilities and personalities. The specific activities individuals being engaged with include factors such as physiological and anatomical structure, physical fitness level, environment, family and social background.

Play as a social necessity: During the late 19th century Joseph Lee amongst others was keen to promote a public recreation movement involving the provision of organised recreation for all children through the establishment of numerous playgrounds in local parks demonstrating acceptance of play as an important force in child development and community life.

In the 20th Century: social and behavioural scientists examined the play experience one of these Roger Caillois classified the games and play activities that were characteristic of various cultures, the four major types of play identified in France at that time were; Competitive activities: where qualities such as speed, endurance, strength, memory, skills and ingenuity which covers many sports.
Games of chance activities: where contestants have no control over the outcome, games of dice, roulette, lotteries, gambling in general, mimicry through pretend play, the use of adult role models and in more recent time’s celebrities.
Play activities based on the pursuit of vertigo or dizziness by whirring rapidly through use of dance routines or use of swings, roundabouts and seesaws, as well as roller coasters at fairs and theme parks.
Caillos also drew attention to the extremes play can take on; some involving exuberance, freedom and uncontrolled and spontaneous actions, contrastingly he suggested play can be characterised by rules, conventions representing calculated and contrived activity.

Since the 1960s, has seen a rise in living standards across the Western world, the boundaries between play and work have become more blurred and the notion that play is the work of the child has been disrupted by the realization, found in the work of the Dutch historian Johan Huizinga (1872–1945), that adults continue to play too. 
Huizinga in his writings Homo Ludens presented the thesis that play pervades all of life having certain characteristics; it is a voluntary activity, marked by freedom and should never be imposed by physical necessity or moral duty. He continues; play is separate from ordinary life both in location and its duration, being `played out’ within special time periods and in such places as the arena, the card table, the stage, and the tennis court. 
Play says Huzinga is marked by uncertainty and tension and is not concerned with good or evil, although it has its own ethical value in that its own rules must be obeyed.

Freud's psychoanalytic theory of play was outlined in Beyond the Pleasure Principle (1920). In this work, he explicitly conceptualized play as the repetition compulsion whereby a child wishes to constantly repeat or re-enact an experience.

Swiss psychologist Jean Piaget (1896–1980): Piaget emphasized the importance of play in symbolic representation and its contribution to socialization meanwhile Russian psychologist Lev Vygotsky (1896–1934): described play as a "leading activity" and believed that play allows children opportunities to use language and learn through role play. Similarly American psychologist Jerome Bruner (b. 1915- ); and his associates stressed the role of play in language acquisition and problem solving.

The Growth of the Toy Industry and Organized Play: Some theorists claim the current meanings of the word toy did not become widespread until the nineteenth century. The expansion of the toy industry during the nineteenth century it is believed signified a strengthening of the relation between a newly emergent conception of childhood and forms of play largely outside the direct control of adults. 

At the end of the nineteenth century, attempts were made (Joseph Lee ) in cities across the United States and Europe to retain or retake control of children's social play through the organized children's playground movement.

Some have seen these initiatives as an unambiguous attempt to impose adult control over the children of the urban poor. Others observed the town and city as a source of physical and moral degeneration that had violated children's natural right to play and lobbied to protect these rights through the playground movement. 

Task: For those statements read out and listed below please discuss and tick the boxes in the chart provided below, indicating with each if you mostly agree or disagree:

	Statement
	Strongly agree
	Agree
	Do not know
	Disagree
	Strongly disagree

	Plato statement
	
	
	
	
	

	The Enlightenment
	
	
	
	
	

	Jean Jacques Rousseau 18th Century
	
	
	
	
	

	Surplus-Energy theory
	
	
	
	
	

	Recreation Theory
	
	
	
	
	

	Instinct-practice theory
	
	
	
	
	

	Huizinga
	
	
	
	
	

	Swiss psychologist-Jean Piaget
	
	
	
	
	

	Freud's psychoanalytic theory
	
	
	
	
	

	Self-expression theory
	
	
	
	
	




Play properties: For the purpose of this workshop session we will use the term `play properties’ to mean a trait, virtue, hallmark or attribute of play. 

Identifying properties of play is important if we wish to understand how to utilise and apply play effectively; there is no definitive list or guidance as to what should be on that list but by reading, listening and observing from many of the numerous contributors to play theory including some of those discussed and outlined in this session it should be possible to pick out what we believe to be core properties with which it may-be of value to work with, in our different roles.

Task: In pairs discuss and try to identify five core properties of play, discuss how those properties might be best used to impact on your own use of play with your local community or user groups.

	Property of play
	How it could be utilised 

	
	

	
	

	
	

	
	

	
	



In addition to your own outcomes we have provided a few of our own, building up a framework around which a possible play paradigm could be formed.

Our first example identified is that `play provides building blocks for learning’, the work of Piaget, Rousseau  and philosophers like Plato and Aristotle provide sound evidence to support the opinion that play forms the first and truly natural form of learning, something on which development naturally depends. Additionally play used appropriately could form a useful aid towards learning how to learn.

A second property identified here is that play is `absorbing’ Clifford Geertz, (1973) describing it as `deep play’ where the individual  can become lost in time and also ` often helping to improve an individual’s attention and concentration span, a useful attribute less self-conscious’ to take through life. 

Significantly for our purposes Stuart Brown (2009) and Cheyne.J (1989) both identify that play is repetitive, the pleasuring of the senses bringing about a continuative desire to do something again and again for long periods of time. 

When considering this in the context of using play in relation to physical activity or sport, the potential to exploit this in order to reduce levels of obesity by increasing frequency, intensity and duration of physical activity must surely become very attractive to the policy maker seeking just these outcomes.

It seems reasonable to assume that these same properties of play can bring both positive and negative outcomes, as can be seen by an increasing number of younger people becoming addicted to gaming, and other techno-sedentary lifestyle activities, the same repetitive property of play leading them to spend hour upon hour at their computers. 

Task: Discuss the merits and dis-merits of Gaming as an activity.

If social engineering is being agreed upon as a way forward then there is a need  to tap into these properties in ways that will bring positivity to the individual at an appropriate stage of development, helping to bring about balanced patterns of behaviour that are conducive to a positive balanced lifestyle. 

However it should also be remembered that `Play’ has the ability to do this without intervention adapting at will to the culture and environment it finds itself embracing, much depends on the philosophies of those empowered to make decisions at that moment in time whether an intervention or non-intervention approach is required.

A further property of  play we put forward is that play is `accessible‘ to everyone, regardless of age, gender, ability, race, class, poverty, circumstance, conflict.  Whilst we also importantly believe that play has the propensity to continually evolve and `adapt ‘itself to the world and set of circumstances that are presented before it.

Example: Core properties of the play paradigm
Building blocks to learn

Create own arena
Play Paradigm

Reduces self-consciousness 
Accessible, Free Voluntary
Creates longstanding relationships

Repetitive
Desire
















Further play properties identified:
How well does your own experience of play identify with these play properties?

	Description of play property
	Agree
	Mostly agree
	Do not agree

	Play creates order
	
	
	

	Play is transformative
	
	
	

	Play is repetitive has a continuative desire
	
	
	

	Play is durable, flexible, adaptable
	
	
	

	Play is accessible
	
	
	

	Play is voluntary
	
	
	

	Play is free of structure
	
	
	

	Play is creative
	
	
	

	Play provides building blocks for learning
	
	
	

	Play creates its own arena
	
	
	

	Play reduces self-consciousness
	
	
	

	Play creates trust and lasting friendships
	
	
	



Given these considerable virtues we believe that it is importance to promote these unique abilities of play believing that they should not be underestimated or undervalued and that actually these properties underpin the essence of our original introductory statement that claims play has the ability to be the `engine’ towards social development and social engineering where used appropriately by those responsible for such decision making.
Play 
After much research and thought on this matter the Shropshire Playing Fields Association put forward the view that `play is the engine’, `sport a vehicle’ and individuals the drivers’ towards social engineering and that:
· Play is available to everyone, young, old, able, disabled, male or female.
· Play is not a separate activity but an integral part of existing activities.
· Play should be understood and applied in partnership with each activity rather than in isolation.
· The quality of experience rather than the activity itself is fundamental to the success of applying play to sport and physical activities

When play, physical activity and sport are used collaboratively they can deliver so much more on moral, material and social development.
Also integral to this paper is the acknowledgement that sport, physical education, physical recreation, are man-made phenomena, designed to do what man wants them to do. `Play’ is very different, it is a natural well designed product of nature, designed to do what man needs rather than what man wants it to do in order to fulfil basic evolutionary functions effectively.

Taking this view point it is important in our understanding that when considering the use of play when applied to the broad field of sport, recreation, leisure, physical activity and physical education that practitioners, academics, politicians and indeed policy makers take great care not to use the term `play’ in the same interchangeable manner as these terms, but instead work on the same premise put forward that `play is a quality experience within an activity’ therefore should be understood and applied in partnership with each activity rather than in isolation. 

Here lies the heart of our standpoint on play, for the original term `play through sport’ to be considered.

Play and stages of learning:
The use of play as an integral part of education has been acknowledged as far back as the times of the ancient Greeks evidenced in the writings of Plato and Aristotle who saw play as a `valuable way of teaching positive values and morals to its citizens’ in much the same way as the Muscular Christianity Movement did in 19th Century Britain, by way of advocating the use of sport through Physical Education and Games.

A prominent expert in this field of study is Jean Piaget who according to Fontanna (1995)showed that through play children learn new concepts that can be used throughout their whole lives, progressing through development stages, each stage building on previous stage experiences, enabling individuals to develop key abilities in terms of cognitive, affective, social, language, physical and attentive functions.

Fontanna, a strong advocate of the work of Piaget and a modern day psychologist was keen to point out that a child`s thinking is not simply an immature version of the adults way of thinking, but is a process of stages, agreeing with Piaget that each stage needs to be passed through in order to reach appropriate levels of maturity.

Understanding these stages of learning and appreciating that individuals pass through one stage of learning to the next is crucial to the `play through sport’ concept, meeting the needs of the individual participant rather than designing initiatives to meet the needs and outcomes of the provider. 
For the purpose of making the point for this workshop it is enough to summarise these stages, but for the practitioner, academic, policy maker intending to apply them to a real live situation a more in depth understanding and interpretation of these stages is recommended as applied to your specific activity.


Non-specific summary of stages: (adapted from Fontanna 1995) 
Stage 1: Sensori-motor at  0-24 months; involves reflex responses to stimuli, that involves no thinking, leading to more complex, circular reactions, where actions are physical rather than involving much cognitive thought   - object awareness being a feature.
Stage 2: Pre-operational thought at 2-7 years approximately; early school years, self-centred, unable to be critical, logical or realistic in thinking, not aware of others point of view, focus on just one feature of a situation. 
Stage 3: Concrete operations at 7-11 years approximately; able to organise a coherent symbolic system of thinking, enabling children to anticipate and control their environment. Develop quickly at this stage, less egocentric, reversal can occur, can do group things, put in order, competition becomes relevant. Need concrete evidence, experience to base thinking on.
Stage 4: Formal operations at 12 years upwards; children`s thinking still differs from adult thinking but begins to resemble it. Can form a hypothesis without having had a concrete experience on which to base it – deductive reasoning – everything can be related to everything else.
It would seem reasonable to assume that providing the right opportunities to learn  at the right stage of development is a critical element towards educational achievement, both academic and practical, but specifically when applied to play through sport or physical activity;  asking the wrong questions or posing problems beyond the ability levels of a young person at a particular stage of development can be detrimental to the learning experience of the individual leading potentially to possible negative outcomes. 



Task: In your role as a community provider of physical activities discuss examples that you have experienced where you believe activities have posed questions or problems beyond the ability level of the young person attempting these activities. 






 
One such example we put forward is the use of competition, by the Lawn Tennis Associations schools programme (2011) in which they targeted year 3 and year 4 children, exposing them to mini tennis school competition based on adult style formats after just 5 or 6 hours of tuition.  

Clearly it would be reasonable to assume the activity was not conducive to the stage of learning of the majority of those taking part and that a more appropriate delivery of competition if intervention of this nature was deemed necessary might have been better suited to delivering a badge scheme where the emphasis was placed more on the mastery of a specific set of elementary skills, setting attainable sequenced targets suited to the appropriate stage of learning for a year 3 or 4 pupil which would not only have been more achievable but likely to have been  more fun and enjoyable for everyone. 

Knowing when, what and who will benefit from competition is always crucial towards ensuring participation rates do not drop off. This seems to be particularly true for the 14+ age group, where the `positive experience and feelings’ of the individual can be critical in determining choices that will affect their long term future participation levels at that activity.

Task: You may as a group wish to discuss further the points made here and relate to your own personal experiences both as a participant and a provider of activities when putting your point of view.


The life cycle:
From the discussion so far it is reasonable to suppose  that play is with us from birth to death, changing and adapting itself, its purpose, level of drive and role throughout the life cycle. 

Austin,S. (2008) suggests that every individual will pass through several major life phases, during which individuals will experience a sequence of internal mental changes including change in cognitive abilities and biological changes affecting our physical abilities, both of which are influenced by environmental, cultural and social  variables and experiences  throughout the life cycle. 

Eminent psychosocial theorist Erikson put forward that every person passes through a series of eight interrelated stages over their entire life cycle; he claimed that the individual develops on three levels simultaneously: Biological, Social and Psychological these three levels representing, according to the `organism’, `membership of society’ and `individualism’.

When considering play through sport as a concept towards social intervention, we believe recognition of each of these life stages is important and needs to be taken into account and reflected in policy and strategy making processes.

There is a need for practitioners to understand what is happening at each stage of the life cycle, and how that is likely to impact on the individual. Each development stage has its own special challenges and meanings, with clear continuity between the stages. These stages are often associated with age; however Austin suggests this tends to be a rather unreliable guide, each individual `progressing between stages at their own rate’, all of which is important when planning the `play through sport’ needs of an individual. 

Erikson’s eight stage lifespan model of development includes 5 stages up-to 18 followed by 3 further stages as indicated below:

· Infant
· Toddler 
· Preschooler
· School-Age Child
· Adolescent
· Young Adult
· Middle-aged Adult 
· Older Adult 
                                                                  
Whilst we agree in principle with Erikson’s eight lifespan stages, for our purposes when considering the concept `play through sport’ we have adapted them, by taking Eriksons first three stages to be one stage (Pre-schooler), essentially because play is the dominant element across all of these early stages, most children not being introduced to sport before the primary school age child. 
Following this same reasoning, the next stage when applied to the `play through sport framework’ is the early secondary school age child stage, followed by adolescence and then a young adult stage.
Because physical conditioning may vary so much from middle age into old age we have chosen to mix aspects of Erikson’s model; dividing both middle age and old age into two stages for each category, as informed by the work of Rapoport & Rapoport, (1975) configuring a development life cycle suitable for the purpose of delivering and understanding `play through sport’ more effectively.
We have adapted the lifespan model of development put forward by Erikson and that put forward by Rapoport, as shown in column one of figure 3, in order to try and demonstrate how each stage might affect play activity and subsequently play through sport; this is not meant to be a definitive example rather a means to demonstrate how each life cycle stage might be utilised by practitioners delivering their own version to suit the specific needs of their own chosen activity.

Task: Traditionally theorists have used age or stages of development to determine life cycle stages; in small groups based on your own experiences discuss what life changing critical events you believe have played a part in impacting on your choices of activity.
	Major life cycle events
	Impact on self

	1.
	

	2.
	

	3.
	

	4.
	

	5.
	

	6.
	

	7.
	

	8.
	

	9.
	

	10.
	



The example used below provides a table of play activity and play through sport activity that have been taken and adapted mainly on our own practical experiences and then provided synergy with Eriksons and Rapoports lifespan models, this is not meant to be a definitive table but a demonstration of how life cycle stages might be applied. 
Stages of the life cycle 
	Stage of life cycle 
	Likely Play Activity
	Play through sport
applied

	Stage 1
Pre –school, Toddler, nursery school Infant 
 


	Play dominated – object dominated and some role play involved.
Natural play with sand and water and introduction to the natural outdoor environment.
Walking, running, swimming.
Parallel play with others.
	Object dominated – use of a ball, shapes, building blocks to play with.
Walking, running, swimming
Movement to music.
Affirmative interaction with parents important.


	Stage 2
Primary school age  (5 – 11 years)
	Fundamentals, skills learnt, role play, movement to music, walk, run, swim, link to  chase, hop scotch, ball against the wall, catch, throwing.

Play with others, share toys is an important feature
	Earn badges for mastery of skill.
Simple, fun modified games.
Introduce coaching with emphasis on fun.
Introduce competitive practices / games.
Affirmative support from wider support network – parent, teacher, coach needed towards school years 5 and 6.

	Stage 3
Early secondary school age child
(12 – 14)
	Free unstructured play to be encouraged.
Discovery, exploring natural environment through play activities like tracking, kick about in field, den building etc
Introduce to games, competition, and tactics.
Rules in structured environment to be encouraged. 
Keep balance between structured and unstructured activities.
	After school clubs, emphasis on fun and enjoyment.
Social interaction. 
Small sided games, learn skills learn rules, tactics, awareness of others.
Outdoor pursuits, adventure activities through organised groups like scouts, guides cadets to be encouraged.

	Stage 4
Adolescence - (Secondary school age 14 - 16)
	Provide `friendly’ informal competitive opportunities.
Format, rules similar to adult form of the sport, emphasis on learning the game, not winning.
Greater socialisation opportunities with opposite gender as well as own gender – informal environment required.
	Performance improves, competition increases.
Greater emphasis on school club links, coaching and fitness.
Opportunities for mixed gender activities, social events, Celebrations of success. – involve role models.
Distinguish approach between sporty and semi sporty types.

	Stage 5
Young adult - (School leaving to settling down 16 -25)

Development of a social identity.
More committed relationships.
Tendency to re-integrate with family if previously rejected

	Greater emphasis on feeling good from the experience rather than the activity itself.

Socialisation with both genders important, may involve trips, tours 

Organising fund raising, socials linked to the activity, work place fun days, trips to theme parks etc

Play with younger children may occur either as a young parent or uncle/auntie or coach / youth worker role.
	Optimum performance level, near peak. 
Competitive goals, peak.
Physical recreation starts for semi sporty types. 
Club participation levels grow, but need a conducive, user friendly young environment.

Volunteer roles may include other characteristics of play that would make activities more attractive to wider audience.


	Stage 6
Early middle age  - Middle-aged Adult : 

Commitment to life investments of work and family Importance.

To productivity and performance.

Later tendency to question ideals, perhaps leading to disillusionment.

A widening of individual differences in physical and cognitive functioning

	Some diversification of play activities, may join a fitness club, local ramblers group, where activity can be adapted To best fit own requirements.

Greater emphasis on socialisation in positive environments.

May change and take on new activities adapting to changing physical and mental conditions.

Play may start to become more sedentary involving reading, music, games, puzzle solving etc

	Play through sport on a recreational and leisure basis continue to dominate.

May start to give something back to sport, take on an organising, coaching, official, administrator, team manager role.

Individual physical fitness may start – join a gym, shufflers group – for fitness and socialisation


	Stage 7
Late middle age - Mid-life re-evaluation

Liberation – new energy - summing up –self assessment – finding meaning to our lives
Keepers of the culture – pass on to next generation.  
Make strong lasting contributions to society.

	May be necessary to adopt new play characteristics in order to broaden the scope of available play.

Gardening, cooking, hobbies from work can be developed into new forms of play.

Perhaps joining specialist societies.
May adopt new role within old play areas. –give something back.
	Play through sport continues on a recreational and leisure basis, but modified formats maybe adopted.

Different roles in sport maybe taken on, officiating, administration and coaching.

	Stage 8 
Early old age 
Own approach to creativity and fun – new energy, emphasis on social and personal integration.

Wider variety of interests, dependent on many changing variables. 

Build on experience and emotion.

Increased diversity in desires and aspirations

	Play with younger children may occur as a grand-parent/carer.

Play may require adaptation from physical activity orientated play to wider range of activities including exploring, creative, collector type activities related to past experience interests.

Social orientation, being with others an important aspect, feeling good valued and needed.

	Play through sport may involve modified formats or new substitute activities dependant on physical and mental abilities

May be part of a community group like bowls, golf where emphasis on social rather than performance.

Increasing role as a spectator, supporting family members, club etc may increase.

	Stage 9
Late old age 

Maybe loss of independence and autonomy occurring

	Play may become more sedentary, reliant on indoor environment.

Reliant more on provision by others to provide opportunities. 
	Play through sport may continue but in a greatly reduced format including as a TV spectator.

Important to have appropriate support networks in place being proactive and encouraging



                                                          (Column 1: Adapted from:  Erikson and Rapoport)
Viewpoint:
Stuart Brown (2009) put forward some strong and convincing views linking the life cycle and play; he suggests that `lifelong’ play is central to `well-being’ adaptation and social cohesiveness. He points out that the benefits of play are most effective as the brain is growing, which he says `tends to be at some stage during adolescence, at which point learned skills tend to slow down’.
Interestingly this tends to be at the point in time when most young people start to apply these learned skills to real practical situations, usually in areas that either interest or which are a particular strength. This may provide a pointer to one of the reasons why sports participation rates tend to drop off world-wide at this stage in the life cycle as choices are often based on `own developed feelings’, sport providing just one choice amongst a number of competing alternatives.
Activity; A key outcome we have put forward is that the quality of experience rather than the activity itself is fundamental to the success when applying play to sport and physical activities.
Taking into account important life cycle events or stages consider some of the environmental aspects that might need to change in order to accommodate these life cycle events or stages.
	Life cycle stage/event
	
	
Activity                                      Describe environmental change required


	

	
	

	

	
	

	

	
	

	

	
	



Process
In order to apply some of the ideas put forward in this workshop we recommend following a process based on a play model that we have devised.
The play model takes into consideration the `internal’, `social’ and `environmental’ factors, that could be looked at when dealing with an individual, club or community group for example.
The provider needs to carry out an assessment of the situation before putting forward options and choices based on their findings.

· Variable 1    -     Internal play factors
· Variable 2    -     Social factors
· Variable 3    -     Environmental factors
Please note: When considering the environmental factors each element should be adapted dependent on the specific activity being considered. 
For our purpose here we have taken the example to be based at an outdoor sports club. 


Play analysis model
Internal Play Factors

Learning Development Stages
Individual Characteristics
Life Cycle Stage
Play Properties
Play Drive – History

Social Factors

Gender
Wealth
Capability
Family structure
Work Place / School
 Locality
Environmental Factors

Surfaces
Amenities
Safety considerations
Costs/transport
Culture/location
Maintenance/cleanliness



	
	


By assessing, analysing and interpreting the internal, social and environmental influences it should be possible to create an informed `play through sport and physical activity’ profile providing an opportunity for policy makers, planners and practitioners to consider choices from which they can make decisions around specific activities for individuals and communities, dependent  on what social outcomes and targets they are seeking to achieve.
Play Analysis Model Life Cycle Stages


                                                                                    Internal  Play properties
Play Drive
Learning Development Stages


        Play characteristics Characteristics



                                             
Poverty
Workplace
Play
Model



Technology/
Maintenance


	Capability
Surfaces
Family
Environmental
Social

Safety features
 Culture
Amenities
Transport
Locality
School


Gender/Peers






The changing political landscape:
According to Coalter, F (2007) systematic central government interest in sport dates largely from the 1960s – reflecting a concern in negative economic, social and cultural change,
In 1960 the Wolfenden Committee published a sport report commissioned by the CCPR which in its opening statement provided positive rhetoric with regard to the role of play, acknowledging that it `has appeal to both adults and children, that it can show itself in any product of the imagination or through a range of forms which might include sport, that might just as well include art, craft, music or drama amongst others’. (Wolfenden report; 1960)

It goes on to point out that play should be an essential part of young people growing up and say that play needs to be a `positive’ element in the life of young people and that if neglected will be to the disadvantage of both the individual and society. Interestingly the report states that `man in short, needs play, in the form of a game, sport or outdoor activity of some kind, it being desirable in itself for its own sake’. It goes on to say that `the essence of each activity is that it should be a source of interest and enjoyment’. (Wolfenden report: 1960)

Interestingly in 2002 the then Labour administration published a strategy document `Game Plan’ consisting of 250 pages of actions, proposals and data relating to their primary aim which was `to increase significantly participation levels of sport and physical activity, particularly amongst disadvantaged groups’; and to `achieve sustained levels of success in international competition’. (Game Plan: 2002) 
Significantly the paper did not refer to the term play or the use of play a single time throughout its 250 pages, preferring to put greater emphasis on talent identification, elite sport, competitive sport and physical activity as the way of achieving their objectives through a mixed sector economy.
The same stance was adopted in 2008 by the government through its `Playing to Win’ publication, with its payment by results strategy making no reference to the use of play, `Playing to Win’ placed Youth Sport Trust at the centre of sport for young people working closely with schools, UK Sport, at the centre of  elite performance working closely with national governing bodies of sport and institutions like Loughborough and Sheffield Universities, whilst passing the responsibility for fulfilling health objectives to the Department of Health with specific focus being given to the concept of `physical activity’ rather than `sport’ as the means through which to deliver on the government health objectives, particular the one to reduce obesity. (Sport England Strategy 2008)
Given the Labour government`s commitment at the time to partnership working and evidence based policy making. (Coalter: 2002.)  They found themselves in the awkward position of being unable to find appropriate evidence to justify the spending of large sums of public money on sport as a cost effective tool or `engine’ towards social intervention. (United Nations: 2003)
In 2012 a similar stance was taken, but supported by less funding, the new Coalition administration, evidenced in their youth sport strategy document `Creating a Habit for Life’ being keen to continue supporting elite sport and traditional competitive team sport in schools as well as to forge better links between schools and clubs.
Given this approach by more recent governments we believe it is reasonable to ask why play has been largely excluded from the state’s bid to tackle social exclusion and social issues around education, crime and health, given its problems finding sufficient evidence of sport being able to deliver on this area. 
We have provided a brief overview in the table below that demonstrates the key 8 policy documents that we believe demonstrate the decline of play being used as a tool towards social engineering. 
Role of play in those reports;
	1.Wolfenden report
	1960
	The report provides positive rhetoric towards play stating
`play for young people is an essential part of their growing up’.
`Man since society began has played’.
`In short man needs play – enjoyable and worthwhile for its own sake’
However, no specific actions were put forward in the report as how best to use play.


	2.European Sport for All  Charter
	1976
	No specific role for play – emphasis instead on physical education to acquire basic skills, sport for all on either a recreational level or higher level of performance through the use of competition

	3.United Nations
	2002
	
This report provides positive rhetoric towards play and the rights of people to access play, it says:  sport is an ideal school for life, stating the skills learned through play, physical education and sport are foundational to the holistic development of young people.
`The opportunity to participate and enjoy sport and play is a human right that must be supported and promoted. Sport and Play are therefore not only a means but an end’. However, no specific actions were put forward in the report, regard how best to utilise play, leaving it to the individual states to determine if they wished to do so.

	
	
	

	4.PAT 10
	1999
	This publication provided a single comment promoting the virtues of play stating; `play promotes children’s development, learning, health, creativity and independence’.
It continued, `a number of schools have worked successfully with play to improve children’s learning’.
This was the only indication given that play might play a role towards impacting on social indicators; no additional comments could be found.


	5.Game plan
	2003
	
No specific role for play – emphasis instead towards: - encouraging a mass participation culture, through physical activity and competitive sport.


	6.Playing to win
	2008
	No specific role or mention  for play – emphasis instead towards elite competitive sport – distinct from physical activity

	7.Creating a sporting habit for life
	2012
	
No specific role for play – the emphasis on increasing competitive sport in schools, retaining the PE National Curriculum and increasing levels of participation for 14-24 year olds by improving school club links and creating opportunities in FE and HE Institutions.


	1. Fair Play
	2008
	This publication states `play is important for the emotional development of children’. `Play allows children to develop a sense of well-being, develop their emotional responses, and improve their interpersonal skills’.
Despite constant rhetoric regards the positive value of play, the policy priorities are limited to, the delivery of mass provision of outdoor children play areas and improved training opportunities for early learning staff in play provision.



Both the Wolfenden report and United Nations Inter-agency Task Force report provide considerable rhetoric as to the value of play, but neither provide specific actions, processes or functions, as how best play could be utilised effectively. Similarly but less positively, PAT 10 provides some limited reference to the role of play, specifically focusing on children and the role of play in helping with child development in schools.

Four of the publications made no specific reference to play at all; the author’s opinion for this is that  policy makers have not considered the view taken in this workshop: that play is an integral part of the activity  instead they  have treated the term play in isolation to sport and physical activity, viewing play as an activity in its own right, leaving it to prosper in an environment where there is a lessening of constraints, where activities are spontaneous and unstructured, and where freedom of time is in the hands of the individual and the family, and is therefore outside the realms of state intervention, other than perhaps the provision of designated play areas in public open spaces.

The outcome of such an approach has seen the rapid rise in participation levels for technological play activities at a high price some would argue when considering the health and well-being of our nation’s young people. 

In contrast where state intervention with regard to sport and physical activity has prevailed, we have seen a  tightening of constraints, leading to strict control of peoples use of time, rigid structures, involving control of where, when and what sports  people take part in, often individuals being led by providers and policy makers who are not only delivering to meet the needs of the individual or the local community but a whole host and range of stakeholders including themselves who may have economic benefit at the forefront of their agenda. 

We believe this thinking should not prevail and that there is a needy to lobby for the role of play being used in a collaborative way with sport and physical activity in order to deliver on social, moral and economic fronts.  

Conclusion

As a start point to this workshop the Shropshire Playing Fields Association put forward the view that `play’ is the engine, `sport’ a vehicle and individuals the drivers towards social engineering, and that:
        ` when play, physical activity and sport are used collaboratively they can deliver on three key fronts, moral, material and social development across our local communities, helping to impact on social indicators, like social inclusion,  crime reduction, educational achievement, and health improvement, including  help towards tackling the current obesity epidemic, fast consuming all sectors of British society’. 
As a final activity please discuss as a group your own thoughts on this statement and how you might usefully apply what we have put forward today into your `place or space’ tomorrow.

Many thanks for attending today and your contribution to the group as a whole
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